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Teopernueckue MeTOAbI

aHaIIn3
CHUHTE3 IMIIMPUYECKHE METOAbI
a0CTParupoBaHKE HaOJIFOICHUE
0000I11ICHUE M3MEPCHHUE
MHITYKIUS IKCIICPUMECHT
ACTYKITUS
MOJICITMPOBAHHE

KJIaCCHU(PUKALIMS



CTpyKTypa HAy4YHOM CTATbH

. HazBaHue (3arojioBok)

. AHHOTAIUA

. KimroueBrle ciioBa

. BBenenue

. O030p aUTEpaATYpHI

. OCHOBHAas 4aCTh (METOIOJIOTHS, PE3YIBTATHI)

. BBIBOJIbI M1 JAJIbHEUIIINE MEPCIIEKTUBBI UCCIIECI0BAHMS
. CIIUCOK IuTepaTyphl

O NO O1 B WD -



Ha3BaHue HayyHOU CTaTbH

1. MadopmaTuBHOE
2. JIOJDKHO IpUBJIEKaTh BHUMAHUE YATATEIIS
3. HayuHbIll cTHIIB peun

4. YeTko OTPAKACT ITIABHYIO TCMY HCCIICAOBAHWA U HC BBOAUT YHUTATCIIA B
336JIY)I(I[€HI/I€ OTHOCHUTCIIBHO PACCMATPHUBACMBIX B CTATHC BOIIPOCOB

9. BKIII0O4€HBI HEKOTOPBIE M3 KIFYEBBIX CI0B, OTPAXKAIOIINUX CYTh CTaTbU

6. Mcnoib3yroTCst TOJBKO OOIIETTPUHSATHIE COKPAILICHUS



AHHOTaIMA

1. BcrynurenbHOE CIIOBO O TEME MCCIEIOBAHUS

2. Llenb Hay4dHOIO MCCICAOBAHUS

3. Onucanue HayYHOU W IIPAKTUYE€CKOM 3HAYUMOCTH PaOOThI

4. OncaHne METOIO0JOTHH UCCIIEIOBAaHMUS

5. OCHOBHBIE pPe3yJIbTaThl, BEIBOJbI HCCIIEI0BATEILCKON PaOOTHI

0. LleHHOCTh IPOBEACHHOIO UCCICIOBAHUS

[. ITpakT4eckoe 3HaYCHNE UTOTOB PA0OThI



BBeaeHue

1. lleab 1 00bEKT NPEANPUHATOr0 ABTOPOM HCCJIE€I0BAHUSA

YTO0 BBl XOTUTE CO31aTh B UTOTE MPOBEACHHOTO UCCIIEAOBAHUSA !

Wtor - HOBasi METOAMKA, KiacCU(pUKAIMsI, alTOPUTM, CTPYKTYpa, HOBBIM BapHaHT HM3BECTHOM
TEXHOJIOTMH, METOANYECKasl pa3padoTKa U T./I.

@opmyaUpOBKA II€JIW. BBISICHUTh, BBIIBUTH, C(HOPMHpPOBATH, OOOCHOBAThb, IPOBEPHUTh,
OIIPEACIIUTD.

2. AKTyaJIbHOCTH U HOBM3HA

CreneHb BaXKHOCTH TEMbI B JAHHBI MOMEHT U B IAHHOW CUTYAIUH, CIIOCOOHOCTh PE3YyJbTAaTOB
paboThI OBITH TPUMEHUMBIMU JIJI51 PEIICHUS 3HAYMMBbIX HAyYHO-TIPAKTUYECKUX 3a7ad.

HoBu3Ha - 3TO TO, YTO OTIMYAET PE3YJbTaT JaHHOW pabOThl OT PE3yJbTATOB, MOJYYCHHBIX
IPYTUMH aBTOPaAMH.

3. UcxonHble rUnoTe3bl, €CJAM OHU CYHIEeCTBYIOT.






O030p JauTeparypsbl

OcHOBHAfl YaCTh:
MeTononorusa
Pe3yibrarhl
OO0cyXieHue
BreiBOOEBI




A case study was initiated from the perspective of three research questions: 1) CLIL
teachers’ practices at secondary schools of Aktobe during COVID-19 pandemic; 2)
challenges for the teachers; 3) support provided for the teachers. The research methodology
combined face-to-face personal interviews, and non-participant observation. Data analysis
was conducted in line with Mayring’s (2020) approach to content analysis and by means of
categorization into specific themes that emerge from teachers’ conceptualization of their
CLIL practices. The analysis of teachers’ reflections on their experiences and challenges of
using the CLIL approach during the pandemic, support provided to them and teachers’
attitudes towards the approach is presented in the paper. Research data on the secondary
schools Science teachers’ CLIL practices in a remote learning setting was categorized
related preparation to teaching, resources used by the teachers, students’ interaction during
the lessons, and stakeholders’ attitudes and perceptions of the approach. The obtained data
enables to understand Science teachers’ practices in terms of using the CLIL approach in
Kazakhstani secondary schools in the period of COVID-19 pandemic, and will contribute
to teacher development and preparation for successful CLIL realization in a non-traditional
classroom.




Ethnographic research in education - fostered by globalisation and neoliberal forces -
continued by studying Science teachers’ CLIL practices through a Critical Sociolinguistic
Ethnography (Heller & Martin-Jones, 2001; Martin Rojo, 2010; Patiflo-Santos, 2016;
Rampton, 2006). As stated by Breidbach and Medina-Suarez (2014), since the so-called social
turn (Block, 2003) in Applied Linguistics, teacher development research has increasingly
focused on teachers’ identities (\Varghese et al., 2004).

Despite numerous research outcomes on CLIL benefits (Jimenez Catalan & Ruiz de Zarobe,
2009; Lorenzo et al., 2010), there are some critical points of CLIL implementation as
ambiguity of defining CLIL or lack of CLIL materials (Birdsell, 2020). It is important to
understand in which way teachers involved in CLIL are supported (or not) as language or
content teachers, as classroom practitioners following learner-centred or subject-centred
pedagogies, or as educators who see themselves as embedded in a relevant community of
practice or as individual performers without much support from an imagined or factually
existing group of peers (Breidbach & Medina-Suarez, 2014).

Investigation into CLIL teachers’ practices is especially relevant in the times of COVID-19, as
It will throw light on teachers’ reflections on their practices, conceptualizations and attitudes
towards CLIL in pandemic, and make sense in the successful realization of CLIL in the
situations requiring remote learning.




A case study was employed to best suit the purpose of the research stating three research

questions:

1. What are the practices of Secondary Science teachers in relation of CLIL during COVID-19
pandemic?

2. What are the challenges for teachers in teaching practice using CLIL?

3. What kind of support is available for the CLIL teachers?

The research methodology combined face-to-face personal interviews, and non-participant

observations. Utilizing interview and observation was aimed at collecting qualitative data, and

complement it with quantitative findings.

For the purpose of the proposed research, two schools of Aktobe city (Al-Farabi specialized

gymnasium No. 21 and Nazarbayev Intellectual School) have been selected.

Open and close-ended questions were designed according to the aim of research within the

framework of the semi-structured face-to-face personal interviews with the CLIL teachers of the

research sites. Questions included teachers’ reflections on their experiences and challenges of

using the CLIL approach during COVID-19 pandemic, support provided to them, and teachers’

attitudes towards the approach. The chosen method of collecting research data, as well as non-

participant observations on the teachers’ daily practices conducted via Zoom, made it possible to

obtain thorough and important findings.

Data analysis was conducted in line with Mayring’s (2020) approach to content analysis and by

means of categorization into specific themes that emerge from teachers’ conceptualization of their

CLIL practices.




Programme trainings mmmmmm 12.50%

Foreign teacher/mentor I 23% Activities
Printed papers W 12.50% = Terminology
Video, games, maquettes N 12 50% = Study materials
Chemguides. chemsheets I———————— 25%

Internet I 62.50%

Books (ordered from abroad) Smmm——— 50%

= Do not prepare anything

Books (local editions) M 12.50%

Figure 1. Preparation to CLIL lesson

Figure 2. Resources available and used for preparing to
CLIL lesson

Resources Used by CLIL Teachers

As it was noted in the previous subsection, for their CLIL lessons teachers use videos, games, maquettes and models. The books
they use now contain different types of activities for the lesson to make them more interesting (S1). However, some teachers note
that the books they use at the moment are not suitable in teaching high-performing students as the tasks they contain do not comply
with the level of the students, and they don’t have teachers’ book (methods book) (S4). There are books printed abroad on the CLIL
lessons methodology containing needed materials for the Science teachers. These books can be ordered via internet, though teachers
have to pay from their own.

Thus, as the teachers are aimed at making their students engaged and interested in studying they have to bring into the lesson some
additional material from the internet. According to the teachers, internet is another valuable source of study materials. There is a
special website on the CLIL materials in Chemistry as , Which is considered to be very effective among
Chemistry teachers. Shared web hosting and Cambridge study materials are also helpful. The only problem
about finding extra study material is that using some websites is not free and requires annual purchases. Therefore, teachers have to
pay for them from their own, as well as for any paper or printing. Resources used on CLIL lessons by the local teachers of
secondary schools can be classified according to the Figure 2.


http://chemsheets.com/
http://pinterest.com/

The obtained data enabled to understand Science teachers’ practices In
terms of using the CLIL approach in Kazakhstani secondary schools during
COVID-19 pandemic that reflected overall positive perceptions of CLIL iIn
a remote learning setting. This contradicted the results of research
conducted In Russian universities, where teaching school subjects In
English have not met clear support, and it was offered to reduce the amount
of English discourse (Pavenkova et al., 2018).

Data of the study demonstrated the students’ active interaction through
different techniques as reflected in Koopman et al. (2014), Gubaidullina et
al. (2016), Oattes et al. (2018), Van Kampen et al. (2018), Tugun et al.
(2020), Villabona and Cenoz (2021) even in a remote learning setting.
Results of studying pedagogical practices showing that students had enough
opportunity to use English in CLIL classes contradict with those of other
studies stating the challenges of using target language while studying
content (Dalton-Puffer, 2007; Mahan et al.,, 2018; Villabona & Cenoz,
2021).



Overall, the pedagogical practices of Kazakhstani secondary school Science teachers in
relation to CLIL in COVID-19 pandemic are efficient. The teachers interviewed and
observed demonstrated a well-organized and resourceful realization of CLIL lessons even
In a different than a traditional setting.

The students showed motivation and eagerness to interact during the on-line lessons due to
their understanding of the importance of CLIL for their progress, and the teachers tried to
evoke students’ critical thinking and creativity. The challenges in practicing CLIL
according to the interviewed teachers are mostly in using classroom language and students’
language barrier.

The support provided for the CLIL teachers in teaching Science subjects at the secondary
schools includes intensive language training, guidance of foreign experts and mentoring
system, organization of CLIL courses abroad, online courses, sharing good practices and
cooperative work, and financial motivation.

The results of study suggest that studying Science subjects through CLIL approach expand
intellectual horizons of students while improving their English language skills and
knowledge adapting CLIL to new teaching environments and situations.
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